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ABSTRACT: The inverted classroom arose from high information technology. It is a blended pedagogical approach established on
the basis of the rapid development of multi-media. with the help of network, micro-lectures, journals and other means of technology, in-
structors materials , which students will use to do self-directed learning in advance of class; And in the classroom phase , teacher and stu-
dents are engaged in collaborations, finding, analyzing, discussing and working through problems, so that students could consolidate and
complement knowledge they have mastered before; Then students will take examinations to check their performance and access the class
mode in order to improve it. The main object of the inverted classroom is to strengthen students' capability of learning, make them ac-
quire the basics quickly, and improve their ability of analysis, synthesis and evaluation. A successful flipped classroom should have such
goals: (1) improve students' activeness, allow them to master the basis quickly; (2) engage students and instructors fully; (3) stimulate stu-
dents to understand the material deeply; (4) Teach them to be critical thinkers; (5) Improve their capacities of analyzing, synthesizing and
evaluating. Because the structure of health care system is complex in China, many fields interrelate with each other. A single teaching
mode cannot meet the current teaching requirements. How to make the application of the flipped classroom more effective is the critical
problem of our experts.
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Fig.2 Comparison of average scores on the multiple choice question examination in two groups in rotations two and three
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Fig.3 Comparison of average scores on the objective skill clinical examination the two groups in rotation two and three
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